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Abstract
This article provides an overview of the findings of the Workforce 
Issues in Library and Information Science 2 (WILIS 2) study funded 
by the Institute of Museum and Library Services (IMLS). The study 
set out to develop a survey tool to gather information on both pro-
gram evaluation and subsequent employment experiences and a 
model of delivery that could potentially be used by all library and 
information science (LIS) programs. The resulting model includes 
a shared survey, shared yet customizable methodology, a Web-based 
data collection tool, program-specific data products, and shared data 
products. The study team provided the thirty-nine participating LIS 
master’s programs with both substantive data on their recent gradu-
ates and basic benchmarking capabilities. WILIS 2 used a commu-
nity-based participatory research (CBPR) approach that involved 
members of the LIS community in major aspects of project design 
and implementation. Data were gathered in three phases over a 
fourteen month period from May 2009 to June 2010. Phase 1 was a 
pilot study of graduates from eight programs. Phases 2 and 3 included 
an additional thirty-one programs. Programs were asked to select a 
random sample of 250 of their master’s degree graduates from the 
previous five years; however, a few programs included some gradu-
ates from earlier years. The final data set includes graduates from 
2000 to 2009. Fewer than 4 percent of these respondents graduated 
prior to 2003. The achieved response rate for all three phases of the 
survey was 40.5 percent. For purposes of this overview paper, we use 
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the full data set of the thirty-nine LIS programs graduating between 
2000 and 2009, or 3,507 cases.
Introduction
As the field of library and information science (LIS) continues to experi-
ence major demographic and technological change, gathering data from 
graduates of the educational programs that are designed to prepare pro-
fessionals to meet society’s increasingly complex needs for access to high 
quality information becomes ever more important. This article on the 
findings of the WILIS 2 study builds on a comprehensive introduction to 
the purpose and methods of the current research that was published in 
2009 (Marshall, et al., 2009). In the earlier article, the authors outlined 
the plans for creating a program evaluation and career tracking model 
that could potentially be used by all LIS programs to gather data on their 
recent graduates. Findings from a survey of deans, directors, and chairs 
of LIS programs were included in the 2009 article and served as a needs 
assessment. In addition, results from the recent graduates’ section of an 
earlier comprehensive, retrospective career study of LIS graduates known 
as WILIS 1 served as a pilot study to illustrate the beneficial nature of 
the alumni data that LIS programs and other stakeholders, such as pro-
fessional associations, employers, policy makers, and even current and 
prospective students could expect from WILIS 2. While a wide range of 
analyses are possible using the 465 variables in the WILIS 2 data set, the 
purpose of this article is to provide an overview of the findings for the 
two main themes of the study: program evaluation and the employment 
experiences of recent graduates.
Methods
All of the identified LIS programs in North America that offer master’s 
degrees (n=106) were invited to participate in the WILIS 2 study. Cana-
dian programs were included since they are active participants in the 
Association of Library and Information Science Education (ALISE) An-
nual Statistics program and the American Library Association (ALA) Ac-
creditation program. Five out of seven Canadian programs participated in 
WILIS 2 compared to thirty-four out of ninety-nine U.S. programs. Since 
more LIS programs were interested in participating than anticipated in 
the original research proposal, IMLS provided supplementary funding to 
allow additional programs to be included.
A Web-based survey was used to gather information from recent gradu-
ates of the thirty-nine participating LIS programs. Data were gathered in 
three phases over a fourteen-month period from May 2009 to June 2010. 
Phase 1 was a pilot study of graduates from eight programs. Phases 2 and 
3 included an additional thirty-one programs. Programs were asked to 
select a random sample of 250 of their master’s degree graduates from 
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the previous five years; however, several programs included some gradu-
ates from earlier years. Programs with multiple degrees were able to select 
the degree programs included in their sample. The final data set contains 
graduates from 2000 and 2009. Fewer than 4 percent of these respondents 
graduated prior to 2003. The achieved response rate for all three phases 
of the survey was 40.5 percent. Response rates for individual programs 
varied widely from less than 20 percent to over 80 percent. For purposes 
of this overview paper, we use the full data set of the thirty-nine LIS pro-
grams graduating between 2000 and 2009, or 3,507 cases.
The Web survey recruitment methodology generally included an e-mail 
invitation and three e-mail reminders; however, a few programs mailed 
paper invitations to encourage better response rates. The mean response 
rate for programs that used e-mail only invitations was 41.4 percent and 
for the paper invitations 52.1 percent. The survey gathered data on: the 
perspectives of recent graduates about their LIS programs; experiences 
entering the workforce; educational and work histories; experiences with 
technology; leadership and professional development activities; continu-
ing education needs; career plans; and demographics. The Web survey 
was generally made available for a period of six weeks for each program.
Survey measures were selected, designed, and arranged with substan-
tial input from the Survey Working Group, which consisted of representa-
tives of the eight pilot (Phase 1) programs, two additional members of the 
LIS community, and the WILIS 2 project staff. Two more working groups 
were created during the project, a Report Working Group, which collab-
oratively designed the individual reports that were sent back to each pro-
gram, and a Sustainability Working Group, which is still ongoing. Readers 
are referred to the previously published article (Marshall, et al., 2009) for 
additional detail on the methodology.
The sample of thirty-nine programs represents approximately 37 per-
cent of all LIS programs in the United States and Canada (N=1061). If 
we compare the thirty-nine programs in our sample to the universe of 
ALA-accredited programs in North America, we see only a few differences 
on key variables (see table 1). The proportions of the thirty-nine LIS pro-
grams across geographic area, faculty size, and whether the LIS program 
resides in a public institution are roughly the same between the thirty-
nine programs and those within the population of programs. However, 
ALA-accredited programs were overrepresented in the WILIS 2 study. 
Whereas 74 percent of the WILIS 2 programs were ALA-accredited, only 
50 percent of the population of all LIS programs were ALA-accredited. 
U.S. News and World Report Top Ranked Programs (n=25) were also over-
represented in the WILIS 2 study. Whereas 41 percent of the WILIS 2 pro-
grams were on the Top Ranked list, only 24 percent of all LIS programs 
were on the list. Seven programs that initially intended to participate in 
WILIS 2 eventually withdrew. Most of these withdrawals were due to dif-
ficulties encountered by the programs in preparing their alumni files.
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In this article, we have approached the data from the student perspec-
tive. Rather than focus on program-based differences in experience, we 
analyze the data as from all the responding alumni to develop an under-
standing of the experience of LIS graduates generally. Participating pro-
grams were encouraged to take a random sample of up to 250 of their 
recent master’s graduates from the last five years. LIS programs had flex-
ibility in determining which graduates were included in their program 
sample. They could choose which years of graduation (between 2000 and 
2009) to include and which type of degree would be used in the sampling 
frame (e.g., MLS, MLIS, MIS). The achieved response rate for all three 
phases was 40.5 percent.
The age and gender profile of the LIS graduates who responded to the 
WILIS 2 survey was very similar to the profile for all graduates reported 
in the ALISE Statistical Report (2006). Eighty percent of the recent LIS 
graduates were female. Approximately 5 percent of respondents reported 
that they were of Hispanic ethnicity. Eighty-three percent of respondents 
identified themselves as White; 3.4 percent as African-American or Black; 
1.7 percent American Indian or Alaskan Native; and 5.2 percent Asian.2 
Sixteen percent of respondents were not U.S. citizens; 14 percent were 
Canadian citizens. More than half (59 percent) of respondents were mar-
ried or living with a partner. Median age category for recent graduates was 
thirty-one to thirty-five years of age. This is consistent with the results of 
the WILIS 1 study (Marshall, et al., 2009) where the average age at gradu-
ation was 32.7 years. It should be noted that the WILIS 1 study included 
respondents who graduated between 1964 and 2007. This similar finding 
for the recent graduates in WILIS 2 suggests that the LIS field is continuing 
to attract a significant proportion of older students who may be entering 
the field as a second career.
Program Evaluation
The findings section is divided into the two main areas of inquiry for the 
WILIS 2 alumni study: program evaluation and employment experiences. 
In this first section, we provide an overview of selected findings related to 
LIS graduates’ knowledge, skills, and preparedness, suggestions for pro-
gram improvements, experience with technology, connections to their 
program, and ratings of capstone experiences.
Knowledge, Skills, and Preparedness
The survey provided LIS graduates with the ability to rate how well they 
thought their master’s program prepared them to enter the LIS field. As 
shown in table 2 below, graduates rated program provision of knowledge 
and skills most highly in the following areas: basic knowledge of the field; 
information seeking; ethics; values and foundational principles of the LIS 
profession; and intellectual freedom. The lowest ratings were given to 
two areas: (1) budget and finance and (2) communications. Respondents 
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were also asked to rate their comfort with basic and advanced information 
tools currently as compared to before entering the program. Some re-
spondents (22 percent) were already comfortable with basic information 
tools upon entry (e.g., word processing, databases, servers, website de-
sign). Most, however, reported that their comfort was increased while in 
their LIS program (71 percent). Fewer (6 percent) were already comfort-
able with advanced information tools (e.g., programming, networking, 
data mining) at the start of their LIS program. About 44 percent reported 
that they were more comfortable with advanced information tools after 
their LIS program.
Overall, LIS graduates rated their satisfaction with the education they 
received from their LIS program highly. The mean satisfaction level (on 
a scale from 1–10 where 10 was very satisfied) was 7.6 (SD 1.9). Similarly, 
Table 1. LIS Sample Programs Compared to the All Programs in North America
    Overall (all 
 Phase 1 Phase 2 Phase 3 3 Phases)  Population
 (n=8) (n=20)  (n=11)  (n=106) (n=39)
Accreditation
 ALA§ 75% 80% 64% 74% 50%
 Other 25% NCATE 15% NCATE 36% NCATE 23% NCATE 39% NCATE
  5% Other  3% Other 10% Other
Geographical 
     Region
 Canada 12.5% 15% 9% 13% 6.6%
 Midwest 12.5% 10% 9% 10% 19.8%
 Northeast 25% 25% 9% 21% 22.6%
 South 25% 40% 73% 46% 39.6%
 West 25% 10% 0% 10% 11.3%
Faculty Size^
 Small 25% 35% 18% 28% 31.1%
 Medium 37.5% 35% 64% 44% 29.2%
 Large 37.5% 30% 18% 28% 31.1%
Public Institution
 Yes 87.5% 75% 91% 82% 84.0%
 No 12.5% 25% 9% 18% 16.0%
U.S. News Top 25 
     Ranked§
 Yes 37.5% 50% 27% 41% 23.6%
 No 62.5% 50% 73% 59% 76.4%
^ Faculty size was obtained from the WILIS 1 survey of deans, directors, and chairs data 
and program websites (See Marshall, et al., 2009). The faculty included part-time and full-
time members. The faculty size ranged from 5 to 113 for the population of LIS programs. 
The categories were small (5–20 faculty members), medium (21–47 faculty members) and 
large (52–113 faculty members).
§ The list of LIS programs with ALA accreditation was retrieved on March 3, 2009; the U.S. 
News & World Report list of top 25 schools in Library and Information Studies was obtained 
on February 23, 2009.
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over 84 percent of respondents rate their overall experience as either 
good or excellent. Finally, 63 percent of respondents noted that their 
program prepared them well or very well for their first job. Another 30 
percent stated that their program prepared them adequately. Only 7 per-
cent reported that their program prepared them poorly or not at all. Re-
spondents were given the chance to write-in what would make them more 
satisfied with the education they received. Preliminary coding of these re-
sponses indicated an interest in more of the following in their programs:
•	 More	opportunities	for	practical/hands-on	experience
•	 Greater	emphasis	on	administration	and	management
•	 More	content	on	instructional	roles	of	LIS	practitioners
•	 More	professors	with	experience	working	in	libraries
•	 Additional	technology	training
•	 More	information	about	the	job	market	and	career	help
•	 Additional	training	in	grant	writing
•	 A	wider	variety	of	courses/more	specialized	courses
Table 2. Extent to Which LIS Programs Provided LIS Graduates with Knowledge 
and Skills
Please indicate the extent to which you agree that your program provided you with knowledge and skills 
in the following areas: (1=Strongly Disagree, 2= Disagree, 3=Agree, 4=Strongly Agree)
(N=3,455; individuals could opt out by saying “not an issue for me”)
 Mean (SD)
Basic knowledge of the field  3.6 (0.55)
Information seeking (e.g., reference, retrieval)  3.5 (0.62)
Ethics, values, and foundational principles of the LIS profession * 3.5 (0.61)
Intellectual freedom * 3.5 (0.62)
Information trends, policies, and standards * 3.3 (0.63)
Research and evaluation  3.3 (0.68)
Organization of information (e.g., metadata, classification, subject  
 access, cataloging)  3.3 (0.69)
Skills I can apply on the job  3.3 (0.70)
Collaboration and partnership  3.2 (0.74)
Information technology  3.2 (0.75)
Collections * 3.1 (0.75)
Public service or user support  3.1 (0.73)
Problem-solving  3.0 (0.72)
Managing innovation and change * 3.0 (0.74)
Management  3.0 (0.75)
A realistic understanding about what it is like to work in the  
 information field 2.9 (0.83)
Serving diverse or underserved populations * 2.9 (0.77)
Planning * 2.9 (0.75)
Advocacy 2.9 (0.80)
Leadership 2.9 (0.77)
Instructional methods  2.9 (0.85)
Communications (e.g., marketing, public relations) * 2.8 (0.81)
Budget and finance  2.4 (0.80)
* These questions were not asked in the pilot (N=2465)
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Technology Knowledge and Skills
A particular area of interest for the Survey Working Group was the level 
of comfort of graduates with information technology and the role that 
LIS professionals played in relation to technology in their workplaces. 
Over three-quarters (77 percent) of the 3,360 respondents who answered 
the question indicated that they were able to tackle most common soft-
ware problems themselves and 24 percent said they were responsible for 
troubleshooting software problems for others as part of their jobs (see 
table 3).
In the Phase 2 and 3 versions of the survey, a second technology ques-
tion was added to further explore this area. Of the 2,413 respondents to 
this additional question, 81 percent agreed or strongly agreed that they 
liked to experiment with new software and 66 percent liked to show oth-
ers the latest technology. Forty-four percent agreed or strongly agreed 
that others would call them a “techie.” These results suggest that the ma-
jority of recent LIS graduates are not only comfortable with using new 
technologies but that they also act as resources on technological issues in 
their workplaces.
Course Delivery and Evaluation
The WILIS 2 instrument also collected data on course delivery format 
(online vs. face-to-face). Despite the rapid increase of online courses, less 
than 15 percent of the recent LIS graduates reported having taken half 
or more of their courses predominantly online. Almost two-thirds (65 per-
cent) of the respondents had taken at least one online course. Of those 
who had taken at least some of their courses online, 81 percent reported 
that the online delivery format was convenient; however, only 58 percent 
reported that it was an effective delivery format. Conversely, 61 percent 
reported that face-to-face delivery was convenient and 91 percent found it 
to be effective. Since online courses, and even completely online degrees, 
are becoming increasing common in LIS education programs, it will con-
tinue to be important to gather alumni feedback on delivery formats in 
the future.
Program Capstone Experiences
Looking across the thirty-nine programs, there is some variation in the 
types of capstone experiences completed by respondents. A smaller pro-
portion of respondents reported completing a master’s paper or thesis 
(15 percent), comprehensive exam (30 percent), or the portfolio (34 per-
cent). However, a much greater proportion reported completing a practi-
cum, field experience, or work experience in an LIS setting (88 percent), 
even when it was not a program requirement. The practicum or similar 
experience was considered the most beneficial by graduates followed by 
the master’s paper or thesis, the portfolio, and the comprehensive exam. 
The latter received the lowest overall rating (see table 5).
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Connections with Program
The top three ways graduates stayed connected with their program were: 
(1) by keeping in touch with other students, (2) reading e-mail listservs, 
and (3) meeting others at professional conferences. Only 8 percent of 
graduates reported making donations to their program, but often it is 
building a long-term relationship with alumni that is necessary to achieve 
this outcome. Only 10 percent of respondents reported that they were not 
connected to their program in any way.
Employment Experiences
Despite the economic turbulence of the last few years, 93 percent of 
alumni reported that they were currently working. Approximately 5 
percent were not working and seeking work, and about 3 percent were 
currently not working and not seeking work. The WILIS 2 survey asked 
Table 3. Technology Expertise
N=3,360 Percent yes
I am responsible for troubleshooting software problems for others as part
 of my job 24%
I am able to tackle any software problem encountered in my job by myself 17%
I am able to tackle most common software problems in my job by myself 77%
I often ask other coworkers to help me with software problems when they
 come up 17%
Table 4. Comfort with New Technology
N=2,413*
 Strongly   Strongly
 Disagree Disagree Agree Agree
I like to experiment with new software 32% 49% 16% 3%
Others would call me a “techie” 14% 30% 46% 10%
I like showing others the latest technology 20% 46% 28% 6%
I dread new versions of software 3% 10% 59% 28%
*This question was only asked of phase 2 and 3 respondents
Table 5. Rating of Capstone Experiences by Recent LIS Graduates
Of those completing, how beneficial was this experience?
    
 Not at all Somewhat Very 
 beneficial beneficial beneficial
Comprehensive exam (N=1,024) 26% 56% 18%
Master’s paper or thesis (N=528) 7% 40% 53%
Practicum or work Experience in 1% 11% 88% 
 an LIS setting (N=2794) 
Portfolio, e-portfolio or capstone 12% 50% 38%
 portfolio (N=1169) 
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several questions about the initial job search and matching experience. 
Sixty-eight percent of respondents reported that they found their job 
within three months from first application to getting the job. Another 
20 percent reported finding their first job within six months; 6 percent 
found a job before a year was up; and only 4 percent took more than 
twelve months to get their first job.
Current Job
The vast majority of respondents from the thirty-nine LIS programs sur-
veyed were currently working in a library (80 percent). Of those that were 
not working in a library, almost two-thirds (65 percent) indicated that 
they were using LIS skills and knowledge in their current job. This finding 
suggests that LIS skills are applicable in a variety of workplaces and that 
LIS graduates continue to use the knowledge and skills gained in their de-
gree program even if they are not working in libraries. LIS graduates cur-
rently working in libraries (N=2,347) were most likely to work in academic 
libraries (33 percent) followed closely by public libraries (32 percent) and 
school	 library/media	 centers	 (21	percent).	Of	 those	not	working	 in	 li-
braries, LIS graduates were most likely to work in an institution of higher 
learning (18 percent), nonprofit organizations (10 percent) followed 
closely by government agencies (9 percent), and archives (8 percent).
Across settings, recent LIS graduates averaged a mean annualized sal-
ary3 of $51,187 (SD 33,863) in the United States and $58,819 (SD 29,179) 
in Canada. When comparing LIS graduates currently working in library 
settings vs. non-library settings, LIS graduates in non-library settings made 
significantly more in annualized salary than those working in library set-
tings in the United States (a difference of $6,620). Interestingly, there 
was no significant difference in annualized salaries between LIS graduates 
working in library and non-library settings in Canada.
Work Preferences and Job Matching
The WILIS 2 survey asked questions both about preferred type of work 
and actual type of work after graduation. When we looked at preferences, 
Table 6. Ways Graduates Stay Connected with Their Programs (N=3,507)
Keep in touch with other students 63%
Email listserv 49%
Meet at professional conferences 34%
Keep in touch with faculty 29%
Visit program’s website 29%
Newsletter (e-mail) 24%
Newsletter (print) 13%
Your university’s alumni association 12%
Visit campus 11%
I am not connected to my program 10%
Making donations 8%
Reunions or alumni events 7%
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we saw that (1) academic librarian, (2) reference librarian, (3) public li-
brarian,	and	(4)	school	 library/media	specialist	were	the	top	four	pref-
erences. When matching preferences to the actual job the respondents 
accepted after graduating, only 31 percent got one of their top three work 
setting preferences. If we look at the top categories, we see that 33 per-
cent of those preferring work in an academic library secured a position 
in an academic library. Of those preferring work as a reference librarian, 
21 percent secured such a position. Further, of those preferring work as 
a public librarian, 24 percent secured a job there. Finally, of those prefer-
ring	work	as	a	school	librarian/media	specialist,	82	percent	found	a	job	
in that setting.
Job Satisfaction and Intentions
Overall, LIS graduates appeared to be satisfied with their jobs and careers. 
Over 87 percent agreed or strongly agreed that they are satisfied with what 
they do in their current job. Only 6 percent plan on leaving LIS within a 
year. Eighty-four percent reported that they encouraged others to choose 
LIS as a career (see table 7).
Continuing Education and Training
The WILIS 2 survey contained a section aimed at understanding the con-
tinuing education needs of LIS graduates to inform educational planning 
by providers such as LIS programs, professional associations, and em-
ployers. Most LIS graduates believed that they had sufficient education, 
training, and experience to perform their jobs effectively. Twenty percent 
thought their organizations did not provide sufficient continuing educa-
tion and training. According to the respondents, a significant number of 
employers (56 percent) had no formal requirements for continuing edu-
cation or training. Finally, a majority (75 percent) reported that they were 
willing to pay for their own continuing education (see table 8).
Table 7. Evaluation of Current Job and Job-Related Intentions
N=2,967
 Strongly   Strongly
 Disagree Disagree Agree Agree
Overall, I am satisfied with what I do in  
 my job   6%   7% 42% 45%
Overall, I am satisfied with LIS as a career   3%   6% 37% 54%
I like being an informational
 professional   2%   3% 32% 53%
I plan on leaving LIS with a year 66% 28%   4%   2%
If I had to do it again, I would choose  
 LIS as a career   3% 10% 39% 48%
I encourage others to choose LIS as a
 career   4% 12% 46% 38%
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Leadership and Professional Development
The WILIS 2 survey asked respondents a series of questions related to 
leadership aspirations in a variety of forms. Interestingly, the three most 
frequently cited leadership aspirations were to: (1) publish articles in pro-
fessional journals (55 percent); (2) become a middle-level manager (55 
percent); and 3) become an educator (54 percent). The two least fre-
quent aspirations were to make over one million dollars in a year (5 per-
cent) and to become a dean or director of an LIS program (6 percent).
There was evidence that recent graduates are actively involved in profes-
sional association activities with 80 percent of recent graduates indicating 
that they had attended a professional conference in the last year and 83 
percent holding membership in a professional association. Additional de-
tail about association activities is shown in table 9.
Conclusion
This article has summarized selected results from the WILIS 2 project, 
the aim of which was to develop a program evaluation and career track-
ing model that all LIS programs can potentially use. While much more 
analysis is possible and desirable, the study team reasoned that it was most 
important to start by approaching the data from the student perspective. 
Rather than focus on program-based differences, we have begun by pro-
viding a basic overview of the perceptions of a large group of recent LIS 
graduates (n=3,507) about their programs and their employment expe-
riences. The high level of interest by LIS programs in participating in 
the WILIS 2 project and the willingness of program leaders to contrib-
ute to the project working groups suggested that alumni tracking using a 
shared data collection model is considered valuable and worth pursuing 
in the future. Each participating LIS program has received the following: 
Table 8. Continuing Education Preferences
N=3,181
 Strongly   Strongly
 Disagree Disagree Agree Agree
I currently have sufficient education,  
 training, and experience to allow  
 me to perform my job effectively   1%   6% 58% 35%
My organization provides me with
 sufficient opportunities to
 participate in continuing
 education or training   5% 15% 29% 27%
There is no formal requirement for
 continuing education or training at  
	 my	current/previous	employer	 20%	 24%	 41%	 15%
I am willing to pay for my own
 continuing education    5%  21% 62% 13%
41marshall et al./program evaluation
(1) a summary of the results for their program; (2) a de-identified4 data 
set containing their alumni structured responses; (3) de-identified tex-
tual, unstructured responses; and (4) updated e-mail addresses for re-
spondents who allowed us to update their program record. To allow for 
benchmarking, we are also preparing a shared graphical report contain-
ing a subset of the variables for all the programs that give permission for 
their results to be shared.
 In 2010, the WILIS research team received a grant from the IMLS for 
WILIS 3, a project designed to archive the WILIS 1 and 2 data sets and 
make them publicly available in formats that will be usable by educators, 
employers, researchers, and others who may be interested in the field. 
Survey toolkits will also be available at www.wilis.unc.edu for the WILIS 1 
and 2 projects. With the support of our WILIS 2 Sustainability Working 
Group, we plan to continue our discussions regarding the future of the 
alumni tracking system with ALISE as well IMLS, ALA, and other stake-
holders. Large scale research projects such as WILIS 2 are only possible 
with substantial support from funders such as IMLS and the coopera-
tion and support of the professional community. The WILIS 2 research 
team expresses its sincere thanks to all those who have contributed to this 
shared effort to build the evidence base for improved educational and 
workforce planning in the future.
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Table 9. Professional Association Activities in the Last Twelve Months
N=3,189
 Yes
Attended a professional conference 80%
Presented a paper or poster session at a professional conference 29%
Participated regularly in an online professional discussion list 48%
Held membership in a professional association 83%
Helped	to	organize	or	volunteered	at	a	professional	meeting/conference	 36%
Held office in a professional association 18%
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Notes
1. LIS programs in North America were identified from the following five sources: (1) Ameri-
can Library Association’s Alphabetical List of Institutions with ALA-Accredited Programs, (2) 
National Council for Accreditation of Teacher Education’s (NCATE) List of Recognized 
Programs per Accredited Institutions for School Library Media Specialist (ALA/AASL), (3) Peter-
son’s Guide Note: A comprehensive search was done for library and information science 
programs, at the graduate and undergraduate level, (4) i-schools Caucus, (5 ) Council on 
Library/Media	Technician’s	list	of	U.S. Library Technician Programs
2. Some LIS programs chose to opt out of the race and ethnicity questions on the survey—a 
total of 3,279 respondents were asked these race and ethnicity questions.
3. Annualized salary was calculated on respondents self report of yearly salary (if salaried). 
If a respondent received an hourly wage, this figure was annualized by multiplying the 
hourly wage by their self-reported number of hours worked per week by fifty-two weeks.
4. The de-identification of the data required removing all personally identifying information 
from over 97,000 non-blank responses in the WILIS 2 data. The study used a “two pass” 
review process for de-identification that involved an initial researcher cleaning the infor-
mation before a second researcher cleans the data. Since one of the goals of the recent 
graduate was program evaluation, the program-identifiable information was not cleaned 
from the data.
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